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CHAPTER I 
INI'RODUCTION 
Statement of Purpose 
In recent years there has been a definite trend toward investigating 
school difficulties so as to arrive at a satisfactory understanding of the 
dynamic factors involved. As Edward Liss phrased it, "The complexity of 
motivation and causation of learning difficulties make the search for 
etiology an unceasing adventure. 
Most studies of childhood disabilities, including school difficulties, 
give detailed and particular attention the the personalit,y traits, 
attitudes and habits of the mother. These traits are, of course, presumed 
' relevant to the disorder of the child. With this insistence on the 
pathogenicity of the mother, the father has become an almost forgotten 
member of the family unit. 
Our underlying premise is that the father is no less a member of the 
familJ"' unit than his wife, and that his personality or attitudes are 
likely to influence the child. Thus, we propose in this thesis to examine 
two groups of fathers whose latency age sons exhibit varying degrees of 
reading competency. 
Focus of Stu¥ 
The scope of a stucy such as we have described would be broad. In 
1 
Edw'ard Liss, "Learning Difficulties, Unresolved Anxiety and .~.~esultant 
Learning Patterns," American Journal of Orthopsz;hiatry, vol. 11 
( Jc.:cy 1941), p. 520. 
order to reduce the study to manageable research proportions, we have 
drawn the problem into sharper focus in severa.1. areas. 
In the first place, we will not attempt to cover all of the problems 
which might be classified as school difficulties. .t1.ather, w-e tdll 
concentrate un reading difficulties because reading at the elementary 
level of school is relatEtl to many different i'acc.ors. ·J.'o accumplish 
adequate reading is a hig~ complex function of personality. lfuile it is 
possible to interprejj reading ui:i.:iicUJ..t.ies in light of psycho~ic 
theory, it also appears that there is no single situation of personality 
maladjustment 'Which can be isolated to explain the development of a real 
disability as one of the child's neurut.i.c symptoms. 
The st.ud;y WJ.ll be focused on fathers and sons, for we know that in 
latency age children reading disabi.Uties are .rar more common among boys 
than girls. Statistical studies u earzy as 1945 indicated that eighty 
2 
per cent or more of children with disability in reading were boys. As 
yet these studies have not provided an adequate explanation for this fact 
but th~ suggest a relationship between sexual identification and reading 
competency. 
We know from the ana.:cytic literature that by the time the boy is in 
the fifth grade, or well into latency, he normal:cy- v1il.l have resolved the 
Oedipal problems with which he earlier struggled and will be identified 
with his father. That is, the son's behavior and attitudes, both 
2 
Phyllis Blanchard, "Psychoanalytic Contributions to Problcn1s of 
Reading Disab:Llit~r," Ps;;rcb.oc:..i'k'J.l:·-0ic S~::c.c~~/ of tho Cl::."i 1 •~, vo2.. 2 (19h7), 
" p. :..6 3. ·----·------.. ---·· ·- -
"' conscious and unconscious, will resemble his father•s. Under this premise, 
' 
we propose that the fathers of poor readers will exhibit different 
attitudes, interests and behavior patterns in relation to reading 
activities than father's of good readers. These differences will be 
reflected in their son's reading achievement. Those attitudes, interests, 
and patterns of behavior which prove to be confined or centered in the 
group of .fathers o.f poor readers may then be suggested as possible 
determinants of the:ir oon's reading failure. 
To study all o.f the attitudes, interests, and behavior patterns of 
two groups of fathers is impossible. Cognizant of this situ.atiion, vJe 
have limiteo. t:.i.ic ;;;;tuey to three major hypotheses. 
1. Fathers who dislike reading or read little themselves will have 
sons who are poor readers. 
2. Fathers who show little interest in the:ir son's reading will 
have sons who are poor readers. 
3. Fathers who have a marked masculine identification v.i.ll have 
sons who are poor readers. 
A more detailed discussion of and justification for the selection of 
uhese three hypotheses will be included in Chapter IT of the study. 
Selection of Sample 
In order to contact a group of fathers of .lif'th grade boys in Net-Tton, 
we spoke first with Dr. F..dvrard Landy" of the Div:ision of Pupil Personnel 
Services. We asked Dr. Landy to list the grammar schools in Newton 
which he felt represented upper-middle class neighborlloods. The schools 
were chosen to represent a high socio-economic background in order to hold 
" constant the intervening soc:iDlogical variables included in other studies. 
' We then set up appointments with the principals of the eleven 
schools which were recoDUilended. All but three of the schools agreed to 
participate in the study. Two of the principals refused permission on 
grounds that such a study might further upset those fathers whose sons 
were poor readers. The third principal was involved with another 
research project at his school. 
WJ.thin the .Newton Jchool ,;;;ystem, each teacher divides her class for 
each subject into three groups according to the child's achievement. The 
eight participating principals were asked to speak with their fifth grade 
teachers. Each teacher was asked to list the boys ..;.n his room -..rhom he 
had placed in the high r~d~ groups and the boys whom ue had placed in 
the low reading group. The miudle grou ... _, of readers was ign:_red. 
Next, we asked the principals for permission to examine the school 
records of each of the boys wl1ch the teachers had listed. W'e recorded the 
Kulm.an Anderson intelligence score for each boy. We recorded the Newton 
percentile score on the reading achievement step tests which had been 
given all the boys in the fourth grade. The fifth grade was chosen out of 
the latency age span in order to have these test scores available. 
Our sample consisted of the fathers of those boys who met the 
following criteria: 
1. Each boy was in the fifth grade of a school in an upper-middle 
class neighborhood in Newton. 
2. Each boy came from an unbroken home. 
3. Each boy had been subjectively rated by his teacher as a good 
reader and was in the top readirg group or a poor reader and was in 
..... 
.. 
the bottom readir.g group. This gave us one measure of reading achievement. 
4. Each boy had received a Newton percentile score on the reading 
achievement step test which placed him either in the lower thirty-five 
per cent or in the upper thirty-five per cent of all Newton fifth grade 
children. 
5. Each boy had an intelligence score between 110 and 130 as 
measured in the third grade by the Kulman Anderson intelligence test. 
Intelligence was held constant within a limited, high range to reduce 
this as a possible causative variable lading to poor or good reading 
achievement. This particular range was chosen because the average 
intelligence score fr:Jr a child in Newton is bet1;een 11.5 and 120. In 
spite of this attempt to hold this variable constant, the good readers 
had an average intelligence score of 117 while the poor readers had an 
average intelligence score of 112. However, this difference is not 
large enough to account for the difference in reading scores. 
Method of Data Collection 
Data was obtained by means of a written questionnaire which was given 
to the fathers. A copy of the questionnaire will be found in the 
appendix to the study. 
We sent a letter and a postcard to thirty-six fathers of good readers 
and to twenty fathers of poor readers or a total of filly-six fathers. 
The letter was an introduction to the father of our stuqy and requested his 
participation in it. Each of these letters w·ere signed by Dr. Landy, the 
principal of the school, and the two researchers. Each father was given 
two evenings from ~m:C h he was asked to ehose the most convenient evening. 
He was asked to check the evening when he could attend on the enclosed: 
5. 
.. 
postcard and to mail it back to us. A copy of the letter and postcard will 
be found in the appendix of the study. 
The questionnaire was given to groups of fathers in five different 
schools. Because of the larger number of fathers of good readers, follow-
up work was concentrated on the fat.ut::.L'S of poor readers, mv ... ither did not 
reply or did :oot appear at a meeting. We made individual phone calls to 
those fathers and arrangements were made for five fathers to take the 
que.,tionnaire at home. .. .. f r.:ime allowed the questionnaires were mailed 
to them, if not, it was delivered and picked up by car. The final saJ11Ple 
consisted of thirty-t~~o fathers of good readers and sevent..,en !'athers of 
poor readers. 
Sett~ of stu~ 
Our sample was drawn from eight grammar schoo..~..s within the N~.;;wton 
Public School System. This school system serves the nine villages 'Which 
make up the city of Newton, Massachusetts. The school system provides 
administrative, special education, counsell~, health, and other 
services to all of the schools, although the individual schools and 
principals enjoy a large degree of autonomy. This particular school system 
has earned a country-wide reputation for excellence. 
The Division of Pupil Personnel Services and Special Education is one 
of several units within the Newton Public School System. This Division 
is located in one building where it is divided into sp:lcialized units: 
speech and le aring specialists, reading SJB cialists, special education 
personnel, school psychologists, and school social workers. 
Permission to conduct research in the Newton grammar schools was 
initiaJJ:y given us by Dr. Edward Landy, Assistant Superintendent and 
6. 
.. 
Director of the Division of Pupil Personnel Services. His permission was 
sought for two reasons. First, we were social workers for the Division 
three days a week although we assUllled the additional role of researchers 
for our study. Second, Dr. Landy is automatically supervisor for all 
research conducted within the school system. 
Since our study took place in the general setting of the city of 
Newton, it is interesting to look at the general social an:l e conomic 
3 
characteristics of Newton. The population of 92,300 is comprised of 
11.8% fore:45n born people. Of the people in Newton, 32,4% are first 
generation Americans, while 78% of the people were born in l1assachusetts. 
4 
Newton has a diversified religious population. In the population, 40.4% 
are Catholic, 36% are Protestant, 20.4% are Jewish, 1,8;~ are other and 
1.2% are of no particular religious group. 
Generalzy, it can be said that Hek-iT .. O.il ...... "' a •·re.U euucaGed community. 
L'Yl the ::?O:::mlation, 71.7% have oompleted four years of high school or more. 
Of those people twenty-five years or older, the median years of education 
completed was 12.7. Of the fourteen through seventeen year old adolescents, 
93.8% are in school. Of the elementary age children , 19.4% are enrolled 
5 
in private schools. 
3 
United States Census, "Advanced Report, General Social and Economic 
Characteristics, 11 Monograph liD. 76 City of Newton (pages not numbered..) • 
4 
Survey conducted by the Newton Council of Churches in 1958. Informa-
tion received by telephone from Reverand H. Junkins, Sentinary :r-rethodist 
Church, Newton, Massachusetts. 
5 
United states Census, .2E.• ~· 
7. 
.. 
' 
If we look at the occupations of Newton residents, we find that of 
the 63,755 persons fourteen years old and over, 32,269 or 50.6% were in the 
civilian labor force. ot these, 68.3% were male and 31.7% were female. 
3.3% were unemployed, which was lower than the 59 8% fer the state. EmployEd 
in professional, technical, am kindred occupations were 19.5% of the Newtcn 
populationa 18.8% were managers, officials and properietors; 15.3% 1<rere 
clerical, etc.; ll.6% were sales; 9.6% were fer emen, craftsmen, etc.; 
10.0% were operatives; 5.3% were private household workers; 5.4% were 
6 
service "1-rorkers; 3.L't were laborers; and 1.4% were not reported. 
Finally, the Newton population is wealthy. The median income is 
$9,008 a year. Only 6.0% earn under $3,000 a year, while 43.8% of the 
7 
population earn $10,000 or more. 
Limitations of study 
The first and most obvious limitation to the study is the size of the 
saJnple. Although forty-nine fathers participated in the study and this is 
a relatively large sample for a student thesis, still the number is not 
large enough to make reliable statistica1 calculations. 
The second limitation upon the study is found in the setting. Because. 
this study teok place in an urban, upper...m.ddle class community, we cannot 
generalize the findings to all other connnunities or school settings. 
The third major Umitation of our study is perhaps the most important 
6 
Massachusetts Dept. of Commerce, Monograph No. 76 City of Newton, 
(pages not numbered). 
7 
United States Census, op. cit. 
B. 
one. That is, the whole category of limitations inherent in our method of 
data collection. Personality inventory tests, especially those which are 
given in groups have low validity. The low reliability and validity scores 
of the Gough Test, which we have incorporated as the last section of our 
study to measure masculinity and femininity, will attest to this limitation. 
Deliberate dissimulation, misrepresentation or faking on a psycholog-
ical test is probably a much less common phenomenon than many people think. 
Yet it cannot be ignored in a test designed for use in a variety of situa-
tions, some of which may motivate the individual to present a particular 
impression either good or bad. The lack of specificity in some of the 
rating scales is an added limitation. These four l:im.itations are important 
considerations in the interpretation of the findings of the study. 
' CHAPI'ER II 
THEOREriCAL CONSIDERATIONS 
Basically, this study can be related to theoretical literature in 
three areas: to the growing nwnber of considerations of the etiology and 
prognosis of learning problems: to the material on the father-child 
relationship,; and final:cy', to the material in the l.i.terature on masculine 
and feminine identification. 
DJnaz!!ics of Learning Problems 
1 
We are cognizant, as Blanchard has pointed out, that there is evolv-
ing in the literature a concern about the etiology and prognosis of all 
learning problems. This is particularily relevant to social '\<Torlcers for, 
as Margaret Grunebaum points out, "Social workers are at.;are that a learning 
disability can have a profound and dal!laging effect on a child, particularly 
2 
in a culture where education is so highly valued." 
Social workers have also become interested in learning problems 
because of the attention that has been focused on the relationship of this 
3 
symtom and later delinquency patterns. 
1 
Phillis Blanchard, "Psychoanalytic Contribution to Problems of 
Reading Disability," Psychoanalytic Study of the Child1 vol.2(1947), p.J63. 
2 
Margaret Grunebaum, "A study of Learning Problems o£ Children, 
Casework Implications," Social Casework, vol. 42 (November 196l),pp.461-468. 
3 
s. Dinitz, B. Day, and W. Reckless, "Delinquency Proness and School 
Achievement", Educational Research Bulletin, vol.36 (April 1957),pp.l31-134. 
H. Lane and P. Witty, "The Educational Attairnnent of Delinqaent. Boys, n 
Journal of Educational Psychiatry, vol. 25 (December 1934), pp. 695-702. 
10 
Between 1920 and 1930, psychoanalysists began to point out that there 
seemed to be a causal reL~tionship between unconscious emotional conflicts 
and scholastic failure in special subjects. English and Pearson,in their 
valuable contribution to the psychodynamic aspects of educational diffi-
culties, also remind us that school life is the main activity of the latency 
age child. These authors consider a number of variables that may interfere 
with the child's learning abilities. 
1. Learning readiness conflicts arise rrhen educators try to force a 
child to read or to master skills before he is physiologically able to do 
so. 'I'his may interfere with the child's learning a particular school skill. 
2. Physical impairment, e.g., fatigue, illness or sensorL~otor defect~ 
hinders learning. It is 'tvell knovm that children who constantly arc 
fatigued because of lack of sleep, overst:iJnulation and overexertion clo not 
learn as quickly and :J.S effectively as unfatigued children do. Vision and 
hearing are the sensory organs most used in the learning of academic sub-
jects. Therefore, any defect in them will interfere with the child's 
capacity to learn. 
3. Jinproper ar unpleasant conditioning experiences dim:i-nish the 
capacity to learn. 
4. Object relations affect his capacity to learn. The need to ll arn, 
i.e., to acquire the ego skills of an academic nature, arises from a number 
of sources. One source is the need to identifytnth adults. Competitive 
envy is a real intrapsychic motive in learning acaciemic ann other ego skills. 
A second source is the child's relationsnip with his teacher. ur, the trouble 
ll 
' 
may lie in an unpleasant relationship between the child and the parent. 
5. Too permissive upbringing contributes to another :imp()rtant type 
of learning and personality difficulty that is occuring with increasing 
frequency. Instead of being interested in acquiring knowledge, these 
children seem interested only in the immediate gratification of their 
desires. Learning to read is boring because it requires effort and 
interferes with their immediate pleasure. 
6. Finally, there is a group of int erpsychic conflicts which may 
interfere with learni~. For example, excessive parental quarreli~ or 
broken homes may cause the child to worry. This ~rry interferes with his 
ability to lau-n.. The child rn.ay be engrossed with a conscious conflict 
4 
about his instinctual desires. 
In another book, Engl:ish and Pearson enmnerate four anotional 
situations that might be a basis for reading disability. 
1. Some unpleasant and painful experience may have occured during 
the early efforts to learn to read so that the child becomes conditioned 
against reading or has a negative attitude toward it. 
2. If there is great antago.nism of a child to a parent, and the 
}ldrent constantly str·3sses success L'1 rec>clir',g, the child may e:xpress 
rebellj.on thus refusing to learn to read when he dare not o::_:>enly resist the 
parent. 
J. If. rt child has been severely inhibited in peeping, his superego 
may place a ban upon acquiring anything knmm by visual means. Reading 
implies learning things by use of vision and the inhibition may readily 
l2 
' 
become attached to that subject. 
4. Letters and words may come to represent anal sadistic fantasies 
and in an attempt to keep them repressed the child may avoid reading 
or introduce into it word distortwn that afilres disguised expression of 
5 
the fantasy. 
It is logical to inquire why children with hostile attitudes toward 
parents an:l teachers or children suffering from emotional conflicts and 
neurotic repression would have trouble in learning to read more frequently 
than in other subjects. With Blanchard, we might assume that in the 
primary grades learning the fundamentals of reading is a more complicated 
mental process probably requiring greater e~nditure of energy and better 
sustained attention than Je arning the first steps of arithmetic. Henc:e, 
Blanchard concludes, HA child may have enough energy le.f't over from 
mastering repression and may be able to sustain attention sufficiently 
6 
well to learn his number -work, but not his first real readi~ lessons." 
For this reason, we choose to study boys who were poor readers. 
Dynamics of Father-Child Relationships 
To our knowledge there has been nothi~ written a bout the topic of 
fathers of children tdth reading disabilities. The importance of the 
mother-child relationship as beginning the genesis of the learning disturb-
5 
0. Spurgeon English and Gerald Pearson, Common Neurosis of Children 
and Adults, p. 162. 
6 
Blanchard, op. cit., PP• 171-172. 
ances which resulted in school phobia were first noted by Adelaide Johnson 
7 8 
and her co-workers. Miss Staver of the Judge Baker Clinic, in the same 
vein, maintains that mothers of children with learning difficulties have 
unconscious needs for the children not to learn. Work 1Vi th the mothers of 
disturbed children who show a general learning failure has convienced this 
author t,hat these mothers have focused on this child their own fears of lo:ll' 
and abandoment associated with intense oral deJB ndent need. 
This thesis is based on the premise that the father is no less 
important as a member of the family unit than his wife in terms of his 
direct influence upon the child. This theoretical idea has been substan-
9 
tiated by Eisenberg Is study of the fathers of autistic children. He found 
that fathers of schizophrenic children revealed evidence of serious 
personality difficulties that markedzy impaired the fulfilJment of a 
normal paternal role and that serious:cy influenced the pattern of fami:cy 
living in a detrimental way. 
It is true, as Mildred Bergum has pointed out, rrthat occasional 
murmers about the father as a factor in a child guidance treatment echoes 
10 
through the field." The fact that the mother is the person most involved 
7 
Adelaide Johnson et al., 11School Phobia'!' American Journal of 
Orthopsychiatry, vol. 11 (October 1941), PP• 902-9U. 
8 
Nancy Staver, "The Child 1 s Learning Dif'ficul ties as Related to the 
Emotional Problems of the Mother," American Journal of Orthopsychiatry, 
vol. 23 (January 1953), P• 14o. 
9 
L. Eisenberg, "The Fathers of Autistic Children, 11 American Journal of 
Orthopsychiatry, vol. 27 (October 1957), pp. 715-724. 
10 
Mildred Bergum, "The Father Gets Wcr se: A Child Guidance Problan, n 
American Journal of Orthopsychiatry, vol. 22 (J~ 1942), p.474. 
in responsibility for the child and his difficulties and also most 
accessible in terms of her own ~ime ana tne agency's workine hours tends 
to focus diagnostic and treatment attention on her and drorm out those 
"occasional murmers. 11 The father is not entirely neglected, a1 though the 
full significance of his role in the treatment situation may not yet be 
adequately realized. tne grvwing number of student theses in recent years 
attest to this fact as do the increasing number of articles on fathers in 
11 
the literature. 
This study was undertaken in light of the deficit of material dealing 
with fathers of chi.Ldren with learning problems. Our hypothesis that 
fathers who dislike reading or read little themselves will have sorw who 
are poor readers is an initial attempt to relate the son's reading 
achievement to attitudes and behavior on the part of the father. 
Role of Masculine and Feminine Identification in Learning Problems 
In our study we attempted to gain some assessment of the father's 
masculine and feminine identification. Gough defined masculine men as 
those men who tenctect to be outgoing, hard-headed, ambitious, active, robust, 
restless, manipulative and opportunistic in dealing with others, blunt and 
direct in thinking and action, and impatient uf de~y, indecision and 
reflection. Feminine men were seen by Gough to be more appreciative, 
11 Anne DeCecco Groves, "Fathers of School Phobic Children, ·• UniJUb-
lished Master's Thesis, Boston University School of Social Work, Boston, 
1959. 
Diane Becker, "Attitudes of Fathers Toward Their Latency Age Sons, 11 
Unpublished Master's Thesis, Eoston University School of Social Work, 
Boston, 1960. 
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patient, helpful, gentle, m.....derate, persevering, sincere, respectful and 
accepting of others, and as behaving in a conscientious and sympathetic 
way.l2 
NOthing has been written on the role of the sexual identification of 
the father as it affects the reading u1· l~ning achievement of his son. 
Our study assumes that if our good and poor fifth grade readers are 
normal boys, they would have normal relationshi1is and J.den0ifications 
with their fathers and would share their fatherrs sexual identification. 
Upon this assumption, we turn to the theuretical material available 
which attempts to link the sexual identificativn o~ latency age boys to 
their own reading achievement. The theorists, who have become involved 
in this link, have been interested in aggress.i.·.-n as a vital part of 
sexual identification. Irene Josselyn and PQyllis Blanchard represent 
two theoretical posit.i.uns on the role of aggression in learning. 
Irene Josselyn presents one t-heoretical concept on the connection 
between masculinity and read.i.ng. ~he uses the concepts of aggression, 
which we have defined as part of masculinity, and learning, of which 
reading is a specific examp~e. Rer hypothesis is substantiated in psy-
chiatric stuu.i..es of children with reading clisabilities. 
Learning is an uggressive act. This perhaps is not obvious 
since superficially learning seems to be a matter oi' 
passive reception of facts. This apparent passivity is not 
real, however, Receiving something passively does not result 
12 Harrison G. Uough, Manual for the California Ps:rchological 
. Inventory Test, p. 13 • 
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in fatigue, and studying J.S fatiguing, as any student 
knows. A person takes an active role in learning. The 
small child, eager to learn, does so with an enthusiasm 
and zest that can be associated only with an aggressive 
striving tuward gai.ning a goal. Children who have come 
to feac tneir aggressions in the prelatency period will 
fear the aggressiveness :inherent L~ the learning process. 
Because learning cannot be absorbed passi.ve:cy~ vhey will 
be unable to learn. 
• •• Reading disabilities are much more common v-rith boys 
than gi.r.Ls. Because boys are normally more aggressive ·Ghey 
are more apt to be submitted to early repressive demands 
to curb their aggressions. The boy with a reading block-
ing is uften super~-icially a very passive child, with 
evid~nce of strong aggressions smoldering just below the 
surface. If he is not 0Vdrtly passive, his aggressiveness 
is usually expressed in ways that are :immature i'or his 
chronological age. Under tr~tment, and without special 
tutoring, these children will begin to be freer in ex-
pressing their aggressions ~d simultaneously will often 
begin to read spontaneously. J..3 
Phyllis Blanchard states again the fact that reading difficulties 
are far more common among boys than girls and arrives at the conclusion 
that a common etiological factor in poor Peaders was difficulty in 
handling aggression. In the early psychoaexua.l development of girls, 
she says, their active aggressive strivings seldom reach the same 
strength as in boys for the:T are held in check by passive feminine 
tendencies. Boys, therefore, would have more difficulty with reading. 
Boys have more trouble with the normal repressive and sublimatory 
defenses of the aggressive drive than girls. Aggression is stronger in 
boys and therefore, more energy must go into the defenses used in handling 
this drive. For Phyllis Blanchard, reading is a major means of subl:Unation. 
Reading remains s)~bolically for the unconscious of the child, then, a 
13 Irene Jossel;:vn, Ps;ychosocial DeveloDment of Children, p. 
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sublimated aggressive activity.l4 
If we can revieH these positions, it ap:::em-s that Irene Josselyn 
seems to be saying that readinG is an activity which involves the 
expression of aggression. Since boys are more aggressive than girls 
3.Ild therefore are subjected to more repressive demG.nds to curb this 
aggression, they are not as free to use their aggr·:;ssion for reading 
as are girls who are less aggressive to pegin with and who experience 
less pepression of their aggressive strivings. Blanchard, on the 
other hand, seems to be saying that reading requires sublimation of 
aggression. In her opinion, boys are born w:i. th more aggression and 
have more difficulty in sublimation. 
These two authors appear to disagree over whether reading requires 
' the use of primary aggression or a derivative of it, i. e. sublimation 
of this aggression. Hovrever, both authors state that boys have more 
aggression than girls. In light of the confusion in the literature, we 
propose the following ideas. 
A child has a given amount of aggressivecompetitive energy.l5 
The amount of innate aggression has not been proven to be related to 
a sex difference, but it has been shown to differ from one individual 
to another. This aggressive energy can be directed in a number of vTays. 
One way that the child can channel his aggression is through physical 
maste~J of the environment and other people. Trds provides a motor release 
of aggression. Activity such as S~)orts and fighting represents one 
14_: Phyllis Blanchard, op. cit., p. ·172. 
15 0. Spurgeon English and Geralci H. J. Pearson, Emotional l~oblems 
" _of LiviW, p. 13 
.. 
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example of this type of release. Another Hay that the child can channel 
his aggression iS through intellectual mastery of the environment and 
other people. Activity of a less direct aggressive nature, such as 
reading, represents an eY..a:m~le of this way of handling aggression. 
If the child chooses the second path, we say that he is more 
feminine because femininity includes, in our definition, lack of overt 
physical mastery. Girls, in our culture, handle their 2-ggression in this 
-v;ay because they are punished for expressing aggression through physical 
mastery. Thus young girls more often choose intellectual mastery (reading) 
as a means of handling their aggression and are good readers. 
Boys, on the other hand, are more often encouraged or permitted to 
express aggression in overt physical mastery and therefore have less 
interest in or ener5.r left over for intellectual mastery. Hence,VTe 
conclude that boys are more l:ikely than girls to be ooor readers. 
vle might expand our theory by reintroducing Josselyn's hypothesis 
regarding repression. If boys are allowed or permitted direct expression 
of aggression in early childhood and infancy, it is likely that they will 
encounter greater repressive discipline later in childhood when their 
aggression gets out of control. Hence,repression may become one of many 
factors -vrorthy of consideration in a study of etiology of learning 
problems. Because the issues are so complex, we feel that no one theory 
about reading problems in boys is adequate, but an electic a:;Y.Jroach is 
preferable. 
Now let us look at the father. We assume that a father "t>Iho is 
feminine, i. e., emphasizes intellectual mastery in his o1vn adjustment, 
19 
will Eet-mrd this in his own son and -vr.i.ll also s r~e as a model of a good 
reader 1-r.i.th vrhom the son Hill identify. Therefore, 't-Te predict tho.t 
fathers who read well 1dll have sons who read well; and secondly, 
fathers who rate "feminine" on our questionnaire vr.i.ll be those fathers 
iiho read well and therefore,are the fathers of good readers. 
' 
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CHAPTER III 
' 
A GENERAL DESCRIPTION OF :OOTH GROUPS OF FATHERS 
Using the criteria for se>.mple selection that ·-have been described 
in detail nthin the first chapter of this thesis fifty-six fathers 
were selected from eight schools. Because ue initiated contact -rrl.th all 
. 
· of the fathers of fitth' grade boys w·ithin the eight schools 1vho met our 
.. 
criteria, we were faced with a disportionate number of fathers of good 
' readers. Of the fifty-six fathers to whom the initial letter was sent 
thirty-six were the fathers of good readers , while twenty were the 
fathers of poor readers. A total of thirty-two fathers of good readers 
responded by taking the questionnaire in the schedu:B d group meetings, 
and another three returned the :)ostcard saying that they -vrould be glad 
• 
, to take the questionnaire at home. Thus, only father of a good reader 
did not respond to our initial contact. Having reached our expec:t.ed total 
of twenty for this group, no follow-up steps were taten with the fa"Ghers 
of good readers. 
When we turn to the fathers of poor readers, hm-revcr, we find that 
only thirteen responded to our initial inquiry by taking the questionnaire 
in the group meetings. Another four fathers took the questionnaire at 
home. One father did not respond to the questionnaire because his child 
was diagnosed as brain damaged after he had been selected for the study. 
He returned the questionnaire unanswered w.i.th the ratiol18.le that he <.U.d 
not think it fair to participate in the study. Ttio other questionnaires 
were sent to the fathers of poor readers, but they were never 
returned. 
21 
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Thus, our final sample consisted of thirty-tlvo fathers of good readers and 
seventeen fathers of poor readers. 
Descriptive:cy, we are going to compare these two groups of fathers 
according to five identifying variables: total munber of children in the 
f~, age, occupation, the number of hours per week which the father 
works, income, and education. 
Questions about marital status were not necessary in this question-
nall'e, for one of the criteria for selection in the study was that the 
family had to be a complete unit 1\>ithout death or divorce. 
Total Number of Children Per Family 
Although we are pr:i.marizy interested in the fifth grade sans of 
these families, it is certainly relevant to know the total munber of 
children in each family under study. 
TABLE 1 
TOTAL Nm·mER OF CHILDREN PER FANILY 
Number of Children Per Fami]¥ Fathers of Fathers of 
Good Readers Poor Readers 
8 Children 1 1 
7 Children 0 2 
6 Children 0 0 
5 Children 3 2 
4 Children 10 6 
3 Children 8 4 
2 Children 9 2 
1 Child 1 0 
Total 32 17 
' 
Grossl;r, we can see that only one father had a single child, 
.. .. 
while two, one in each group had eight children. The average number of 
children for the fathers o.f good readers was three. The average for the 
fathers of poor readers was slightly higher with four children per f~ily. 
, The only suggestion which this might add to our hypothesis that fathers 
,, of good readers have more interest in reac~ing and their son• s reading is 
', 
i 
f.' 
I' 
i : ,, 
the fact that fathers of good readers, with less children per family, 
may have more t:ime to spend with their sons. If this time is not spent 
directly in reading activity, it may simply make the father a more 
available model for identification. 
A,ee of the Father 
Another descriptive variable with which we are concerned in this 
study is age. 
Age of Father 
35-38 
39-42 
43-46 
47-50 
Total 
TABLE 2 
AGE OF THE FATHERS 
Fathers of 
Good Readers 
8 
14 
4 
6 
32 
Fathers of 
Poor Readers 
4 
7 
5 
1 
17 
il 
i ~ 
i' 
:! 23 1: 
' Generally we can say that this is a relatively young group of' 
..::athers. rowever, smce t.he neighbOlilood represents the upper-
middle class and since these are grade school cbiliiren, it is 
unuersc.andab.le ·~hat the age range would be somewhat limited. The 
very young father would nei!{her have a son in the fifth grade, nor 
would he be likely to have the income which would enable him to 
live in this community. The older father, on the other hand, 
would not be likely to have a son so young as to be in the fifth 
grade. The average age for the fathers o:f good readers is 
forty-one years old, vl'h.ile the fathers of poor readers have an 
aVerage age of forty-two. The largest percentage of both groups, 
forty-four per cent.~ o:f the high readers and forty-one per cent of 
the poor readers, fall intv tne .3~-42 age range. 
Occupation of the Father 
When we looK at the occupations of these fathers -vre find that 
of the thirty-tvro fathers of good readers, fourteen were professional 
men, seventeen were involved in the business vrorld in a managerial 
capacity or as proprietors, four were skil.lea laborers and three 
were sales personnel. Of the seventeen fathers oi puor readers, 
five were professional men, seven were in business, one 1-1as a 
skilled laborer, two were sales personnel and tvro were unsk:LL.ed 
.ia.borers. The following chart presents our findings about the 
oCCUJ?ations of the fathers in our sample. 
' 
TABLE 3 
OCCUI>J.'.i.'lON OF THE FATHERS 
Occupation 
Proi'essiona1 
Business 
Managers 
Proprietors 
Sa.J.es Personnel 
Skilled Laborer 
Unskilled Laborer 
Total 
Fathers of 
Good Readers 
15 
8 
2 
3 
4 
0 
32 
Fathers of 
Poor Readers 
5 
7 
0 
2 
1 
2 
17 
To look quickly at the table, the first thing we notice is that 
there are no i'armers and no unemployed fathers in either group. J.'hen 
al we begin to be more specific, we notice that forty-seven per cent 
of the fathers of good readers are professional men, while o~ twenty -
seven per cent of the fa thers of poor readers ca.11 be thus C..Lassified • 
. .hen we tl.U"Il to business and the :ma.nageria.L occupations, we find that 
forty-one per cent of the fathers of poor readers are managers 1.ffiile 
twenty-f:i.va per cent of the fathers of good readers i'it this 
description. However, we finn that six per cent of the fathers of 
good readers a:L'e proprietors while that occupation is not held ;;.; 
any of the fathers of poor readers. In terms of total. percentages, 
' 
' 
we find that. tu..i.:c-c;y-one per cent of the fathers of good readers are 
J.n the businesu world rlhile forty-one per cent of the fathers o.f 
poor readers are businessmen. as for sales personnel, tie .find that 
the two groups have a very s:imiliar percentage involving nine per 
cent of the fathers of good readers and twelve per cent of tht: 
i"athers o.f .J:.l(>Or readers. There are th.i .. ~cteen per cent of the fathers 
of good readers and eight per cent of the i"athers of poor 
readers nov-- employ~d as skilled laborers. We do notice a slight 
ske'tv touard SKJ.lled laborers among the favhers of good readers when 
we notice that they have no unsk...lled laborers in their g ... :::up, while 
among the fathers of poor readers ~re find that tt-relve per cent are 
..Jlski 1 Jed. '1'he most signii'icant thing we can say from this chart is 
that the largest per cent o.f the fathers of guod reader •• ere pro -
.fessionals while the largest per cent of the fathers of poor readers 
were businessmen. 
Hom'S per Week which thv Father Works 
Another impor·t.ant :issue of a descr~ptive nature wou.Ld be the 
numbt:r of hours per week wh,;..ch the father wo.dcs. The important 
corollary tCJ this would be the number of' nights pe.i. week which the 
fathers are home with their wives and children • From our data 
we learn that the fathers of good readw.·s are at wvrk f'or an 
average of fifty hou.rs per week, while the fathers of poor readers 
arc <>.'C. work for slightq fewer how:s p~ ueek-- an average of forty-
eight. 'lery much :i.n line 1-r.i:th this, th~ .fathers o.f good. readers re-
sponded that they spend an average of f:.'ur nights per week at home 
26 
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with their wife and children, while the fathers of poor readers said that 
they spend an average of five nights per week at home. These trends, as 
slight as the difference I~Ucy" be, tencl to negate our ideas that the fathezs !1 
~ ! 
of good readers were at home more often than fathers of poor readers. 
Income of the Fathers 
As we learn about the occupations of the fathers we are also interest- !I 
,, 
1i 
ed in their income. This helps to delimit the group of fathers about I " ~ •, 
which we are spealdng and places some limitations on one's ability to 
,; 
n 
generalize the findings of the study to other samples. The incomes ranged ;i 
,I 
from $4,000 to above $12,000 per year. 
TABLE 4 
nrom:r.E OF THE FATHERS 
Income Fathers of Fathers o:f 
Good Readers Poor Readers 
! OVer 12 thousand dollars lB 9 
f, 
ii 
<C 
II 
!:: 
! 
~ -' 
I~ 
9-12 thousand dollars 
6-9 thousand dollars 
4-6 thousand dollars 
No response 
Total 
7 
5 
2 
0 
32 
3 
2 
2 
1 
17 
,, 
i 
i: 
i 
From this chart vTe can see that the scale was not divided into proper \i 
!; 
1: 
il 
II 
categories to get the best range of income. !1ore than fifty per cent of 
each group, fifty-two per cent of the fathers of poor readers and fifty-six II 
,, 
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per cent of the fathers of good readers, earned over twelve thousand 
dollars per year. Thus, 't<Te did find that cme important variable in 
socio-economic status, income, Has held constant between groupings. 
Education of the Fathers 
The final variable of a descriptive nature with which we are 
concerned is the education of the father. If we conclude that the 
interests and activities of the fathers of good readers influence the 
high reading achievement of their sons , it would follow that the 
fathers of good readers would have more education. The amount or 
degree of education of the father might well be an index of his reading 
interests and achievement. 
TABLE 5 
' 
EDUCA'riON OF THE FATHERS 
Amount of Fathers of Fathers of 
Education Good lleaders Poor Readers 
Post College Degrees 15 3 
College 10 5 
High School plus, But 
No Advanced Degree 3 1 
High School 3 8 
Less than High School 1 0 
Total 32 17 
The amount of education ranged from less than high school to 
' 
the Ph. D. degree. Among the fathers of good readers ue founc~ that four 
per cent of them did not finish high school, nine per cent only completed 
high school, nine per cent went for additional training but did not 
secure a degree, thirty-one per cent finished college and nearly ha.lf, 
of forty-seven ~'Jer cent have graduate training. Perhaps the chart should 
have been e:xpanded to show that the fifteen post college degrees included 
four masters degrees, two LL.B. degrees, one D.D.s. degree, one Sc.D., 
five M.D. degrees and tno Ph.D. degrees. 
When we turn to the fathers of poor readers, we find that although 
they all finished high school, forty-seven per cent of them did not go 
further. Eleven per cent had additional tra.in:ing but no advanced degree. 
While twenty-four per cent finished college, only eighteen per cent had 
additional training beyond the college ::e vel. The three fathers of poor 
readers who had post college work included one H.D. degree, one LL.B. de-
gree and one Sc.D. degree. 
If we compare the college degrees and graduate degrees of both groups, 
we can generally say that the fathers of good readers are better educated 
than the fathers of poor readers. If education requires involvement in 
reading, as opposed to avoidance of reading, we can also say th:::>.t the 
fathers of good readers are much more involved in reading than the fathers 
of poor readers. 
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' CHA.PI'ER IV 
PRESENTATION OF DATA 
Having described in a general way the fathers included in our sample, 
we move in this chapter to an analysis of the data pertaining to the 
three major hypotheses of this study: 1. Fathers who dislike reading or 
read little themselves will have sons wb::> are poor readers. 2. Fathers 
who show little cr no interest in their son 1 s reading 1·dll have sons who 
are poor readers. 3. Fathers 'Who have a strong masculine i:l entification 
will have sons who are poor readers. 
The Fathers• Attitudes Toward Reading Activities 
This section of the data anazysis is devoted primarily to the first 
hypothesis; Fathers who dislike reading or read little themselves will 
have sons 'Who are poor readers. In considering the father's reading 
activity 't-le shall be interested in the amount of reading which the father 
does in connection with his occupation.; his reading of daily newspapers.; 
his reading of fiction and non-fiction material; an1 the number and quality 
of the magazines which he readsJ and his favorite school subject. 
Reading Required in the Occupation of the Fathers 
In order to discuss the am::>unt of reading required in the occupation 
of the fathers in both groups, it is necessary to recapitulate the 
occupation of the fathers. In Chapter III of the study, we pointed out 
that forty-seven per cent of the fathers of good readers are professional 
men, while only twenty-seven per cent of the fathers of poor readers can be 
thus classified. When we turn to business, and this includes both managers 
' and proprietors, we find that forty-one per cent of the fathers of poor 
readers fit this description while only thirty-one per cent of the fathers 
of good readers are involved in this occupation. As for sales personnel, 
we found that the t-wo eroups had a ver:,.r similar percentaee involving nine 
per cent of the good readers and twelve per cent of the poor readers. In 
the skilled laborer bracket, we found the percentages were again very simi-
lar for there were thirteen per cent of the good readers and eight per cent: 
of the poor readers thus employed. However, we d:1d notice a slight skew 
to1-rard the skilled laborers am:mg the fath:2rs of good readers when we 
noticed that they had no unskilled Ja borers 1-Thile among the fathers of poor 
readers we found that twelve per cent of them were unskilled. 
' 
' 
Thus, we found that a total of sixty-seven par cent of the fathers 
of poor readers were professional or held managerial type jobs. Slightly 
more of the fathers of good readers, seventy-eight per cen~ fell into this 
classification. In line with our hypothesis, we found that a larger 
percentage of the fathers of good readers fell into the :rr ofessional or 
business occupations which by their very nature require more reading than 
the sales personnel, skilled laborers or unskilled laborers. These suggest-
ed trends are made more significant when we notice that forty-seven per cent 
of the fathers of good readers are professional as compared to only twenty 
per cent of the fathers of poor readers. This is 1.~ line with our hypothe-
sis, that professional poople generally read mere than thdlt in the business.· 
world. The results on the following table indicate the fathers 1 estimation 
of the anount of reading required by their jobs. 
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TABLE 6 
READING REQUIRED IN THE OCCUPATIONS OF THE FATHERS 
Frequency Father of Fathers of 
Good Readers Poor Readers 
A great deal 17 6 
Frequent:cy 8 7 
Occasionally 2 3 
Infrequent:cy 5 1 
Never 0 0 
Total 32 17 
It is certain:cy relevant to question whether the indistinct phrasing 
of the scale may not have influenced the results of this chart. How does 
one distinguish between 11frequently11 and a "great deal11 is a difficult 
question to answer. According to the Chi square criterion, there is no 
significant difference in the reading required in the occupations of the 
two groups. However, if we look at the fact that fifty-three per cent of 
the fathers of good readers read 11a great deal" in connection 1dth their 
work while only thirty-five per cent of the fathers of the poor readers 
responded to the "great deal" category, we at least find a difference of 
twelve per cent. This twelve per cent difference tends to support our 
hypothesis that the fathers who are engaged in more reading activities will 
be the fathers of good readers. 
Fathers' Reading of Dail7 Newspapers 
' 
.. 
If there is only a slight aifference in the reading activities of the 
fathers of the two groups at vrorl<:, one might ask if they read differently 
at home. In response to the question about the reading of a daily newspa-
per, thirty-one out of the thirty-two fathers of good readers aaid that the.y 
read a daily newspaper; sixteen of the seventeen fathers of poor readers 
also read a daily pap3r. Obviously, there is no significant difference in 
this respect between the t'~ groups of fathers. 
Number and Quality of the Magazines Read by the Fathers 
All thirty-two of the fathers of good readers said that their families 
subscribed to one or more magazines and fifteen out of the seventeen fathers 
of poor readers said that they also subscribed to magazines. The number of 
fathers of poor readers 1·rhose families do not subscribe to magazines is not 
large enough to make a significant difference. 
The fathers were also asked to enumerate those magazines wh:ic h they 
read, and even the two fathers who did not subscribe to any magazines listed 
at least two which they read regularily. Tabulation of the magazines is 
sho'm in the following table. 
TABLE 7 
NUHBER OF 1-IAG.AZINES REA.D BY THE FATHERS 
Nu,mber of Magazines Fathers of Fathers of 
Good Readers Poor Readers 
8 Magazines 2 0 
7 Magazines l l 
6 Magazines 2 l 
5 Magazines 2 0 
4 Magazines 4 2 
3 Magazines 9 7 
2 l{agazines 6 6 
l l{agazines 6 0 
Total 32 17 
" 
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The highest number of magazines read by an individual .father vTas eight 
and there were no fathers who did not list at least one magazine w-ihich they 
read. The average number of magazines read by both groups 1-vas three. It 
is possible to take this average and reduce the chart to the following 
shorter one. 
TABIE 8 
REVISED CHART ON THE NUNBER OF HA.GAZDr.ES READ BY THE FATHERS 
l~er of Magazines Fathers of Fathers of 
Good Readers Poor Readers 
3 or more magazines 20 ll 
1 or 2 magazines 12 6 
Total 32 17 
Even if the chart is collapsed into this form, there is s till no 
significant correlation between the number of magazines read by the father 
and the reacang achievement of the son. 
However, we might suggest that perhaps there is a difference in the 
kind of magazine which they read. Following the rationale of our hypo-
thes:is one would suspect that the fathers of good readers would choose 
magazines of a high literary quality and those which require a greater 
amount of reading. 
From the total responses of the fathers we can derive approximately 
six types of magazines read by fathers in this sample. 1. 'The news magazin~, 
that is, the magazine tvhich is usually published on a weekly basis and gives 
' 
' 
summaries and editorialx on the local and world news. Time is an example 
-
of this type of magazine. Thirteen out of the seventeen fathers of poor 
readers read a total of seventeen magazines of this description. Twenty-
three out of the thirty-two fathers of good. readers read a total of 
thirty-two magazines in this classification. 
2. The picture magazine, that is, the magazine lvhose format is large-
1y that of pictorial stories 1dth a minimum of reading, for e.xample, lDok 
and Life. Eleven out of seventeen of the fathers of 90or readers read a 
-
total of fifteen magazines of this type, while rrineteen out of the thirty-
two fathers of good readers read twenty magazines in this grouping. 
3. The "literary magazine" or the magazine t-Thich pr:i!narily features 
articles of a high literary quality, for eY..a:mple, Saturday Review of Liter-
ature. Of the fathers of poor readers, three read five magazines L~ this 
category while twelve of the thirty-two fathers of good readers read 
twenty-three magazines in this category. 
4. The "popular" magazine, that is, the magazine which features a 
great deal of reading but of a more popular nature. Saturday Eveni:r.g Post 
and Reader's Digest represent magazines of this type. Nine of the fathers 
of low readers read none of this description while fifteen of the fathers 
of good readers read sixteen magazines of this type. 
5. The technical magazine is the magazine which deals w.ith mechanical 
subjects. Scientific and Diesel Power are examples of this type. Trm of 
the fathers of poor readers read tvlO magazines of this type rrhile six of 
the fathers of good readers read eight magazines of this type. 
6. The "How to do it11 magazine, that is, the magazine vThich :r:a-:i!n.arily 
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deals rdth giving of instructions. Popular Science and Golfer's Digest are 
two examples. Eight of the fathers of good readers listed ni..'1.e magazines of 
this kind, while three of the fathers of the poor readers listed three 
which would fit this description. Graphic.slly, this can be illustrated in 
two ways. 
TABLE 9 
TYPES OF !1AGAZINES READ BY THE FATHERS: 
TOTAL NUMBER OF FATHERS LISTThU A MAGAZINE OF EACH DESCRIPTION 
Type of Magazine Fathers of Fathers of 
Good Readers Poor Readers 
News H.agazines 23 11 
Picture Magazines 19 11 
Literary Magazines 12 3 
Popular Magazines 12 9 
Technical lv!.agazines 6 2 
"How to do it tt M.agazin es 8 3 
TABLE 10 
TYPES OF JlfAGAZINES REID BY THE FATHERS: 
TOTAL NmffiER OF RESPONSES GIVEN TO EACH TYPE OF }t\GAZINE 
Type of }1agazine Fathers d: Fathers of 
Good Readers Poor Readers 
News Magazines 32 17 
Picture }'!.agazines 25 15 
Literar,r Magazines 23 5 
Popular ~!.agazines 16 9 
Technical !•!.agazines 8 2 
"How to do itrt Magazines 2 1 
From these tables what conclusions may one reach regarding the 
correlation bet"t-reen the types of magazines read by the father a.'ld the son 1 s 
reading achievement? In the first chart, we find that thirty-eight per 
cent of the fathers of good readers read what might be classified as 
literary magazines while only eighteen per cent of the fathers of poor 
readers read this same caliber material. We also notice that seventy-one 
per cent of the fathers of good readers read n~vs magazines as compared to 
sixty-four per cent of the fathers of poor readers who engage in this kind 
of reading. On the other hand, also in line 'tvith our hypothesis, 'tre find 
that the fathers of poor readers tended to concentrate on the picture 
magazines, which 1-1ould require less effcr t. Our resuJt s, illustrated in 
Table 9, and translated into percentages, tend to c onfirm this idea. We 
found that sixty-four per cent of the fatherv of poor readers listed a 
picture magazine while slightly fewer of the fathers of good readers listed 
this kind of magazine. As for popular magazines, fifty-t~vo per cent of 
the fathers of poor readers listed this category of magazine while thirty-
seven per cent of the fathers af good readers chose this type. 
Fathers' Reading of fiction and Non-Fiction 1-fa.terial 
Another series af questions in our study of the correlation between 
the reading habits off athers of poor readers and those of good readers, 
centered around the father's reading of fiction, including novels,and his 
reading of non-fiction, including biographies. The following charts 
give some indication of our findings with regards to the fathers' 
reading of this type of material. 
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TABLE 11 
FATHERS 1 READIIU OF FICTION HtfrE:RIAL 
Frequency Fathers.of Fathers of 
Good Readers Poor Readers 
Dai:cy- 2 1 
A few t:iJnes per week 6 1 
Once a week or less 1 2 
Once a month or less 20 10 
Never 3 3 
Total 32 17 
TABLE 12 
FATHERS' READING OF NON-FICTION MATERIAL 
Frequency Fathers of Fathers of 
Good Readers Poor Readers 
Daily 13 4 
A few times per week 7 2 
Once a week or less 4 5 
Once a month or less 6 3 
Never 2 3 
Total 32 17 
' 
' 
In an analysis of the first chart, we are fcrced to conclude that 
there is really no significant difference in the freqre ncy 1-dth 'Which fath-
ers of good readers read fiction material as op:oosed to the fathers of 
poor readers. Ho-r;ever, if vTe notice that three fathers from each group 
never read fiction material and translate this into percentages, we find 
that this is only eight per cent of the fathers of good readers while 
it is seventeen per cent of the fathers of poor readers. 
As we analyze the fathers' reading of non-fiction material, 'i-Te f:Lnd 
strong indications of the tendency of the fathers of good readers to read 
non-fiction material more often than fathers of poor readers. Sixty-six 
per cent of the fathers of good readers indicated that they read non-fiction 
daily or a few times per week. This is opposed to thirty-five per cent of 
the fathers of poor readers who read non-fiction with this same degree 
of frequency. 
An attempt was made to ask the fathers about the quality of fiction 
and non-fiction material that was r~a. The original idea was to analyze 
this material that was read in the same way in which the types of 
magazines read were analyzed. However, such a variety of responses were 
given that the researchers, unfamiliar with more than half of the books 
and ,articles listed, ..,vere unable to properly classify the quality of 
the material read. 
Father's Favorite School Subject 
laiother interesting index of the father's reading activity is his 
selection of a favorite academic subject. The fathers vTere asked to rank 
a list of subjects in school according to their order of preferance. These 
subjects were then broken dom into the verbal ones, such as, English, 
39 
40 
' 
history, and government or civics, and the non-verbal ones,such as, 
shop courses, art, music, and mathematics. The follo11ing ch:?.rt illustrates 
the first choice responses of the fathers. 
TABLE 13 
FATHER'S FIRST CHOICE OF SCHOOL SUBJECTS 
Type of School Subject Fathers of Fathers of 
Good Readers Poor Readers 
Verbal subjects 15 5 
NOn-verbal subjects 17 11 
No response 0 1 
Total 32 17 
' 
One immediately notices from the chart th t the largest percentage 
of fathers in both groups, fifty-three per cent in the fathers of good read-
ers and sixty-five percent in the fathers of poor readers, chose non-verbal 
subjects as their number one choice. Still, if one compares the fa.ct that 
forty-seven per cent of the fathers of good readers gave first prefera...'"'lce 
to verbal subjects vThile onl:;r twenty-nine p& cent of the fathers of poor 
readers gave this as their first choice, one finds strong indication that 
the fathers of gocd re.:tders prefer verbal academic courses. 
Thus far, ue have found no statistically si;c;nificant correlation 
betueen the reading habits of the fathers of low readers and their son's 
reading achievement. However, the repeated pattern of trends in ·L.ae \ . .l.Cluc:.. 
' 
seem to be in favor of that part of our hypothesis which states that if 
the father is not interested in reading himself, his ron 1d.ll be a poor 
reader. 
The Fathers' Interest in Their Sons • Reading 
Our second hypothesis is that fathers who show little interest in 
their sons• reading will have sons who are poor readers. In order to 
measure or assess the fathers' interest in their sons• reading, a variety 
of q)lestions vTere used. These included: the amount of t :L"lle vJhich the 
father spends discussing his son's reading Y."'ith his wife and son; the 
amount of time which the father spends reading directly with his son; the 
degree to which the father is able to assess correctl;y· his son• s reading 
ability and his placement in the various reading groupings within the 
school; the comparative rank 1<rhich the father would give to reading as 
opposed to other academic subjects, and the father's choice of a verbal 
or non-verbal profession for his son. 
In all of these arcas;we are attempting to assess the father's interest 
in his son's reading vdth the basic premise that the father 1-mo displays 
little or no interest in his son's reading 1-r.i.ll have a son who reads poor~. 
Father's Discussion of His Son's Reading With His vlif e and Son 
We assume that the father who shows interest in his sont s reading -vr.i.ll 
discuss his reading more often vrith both his wife and his son than the 
father with less interest. The follo<dng tables present the data ~,rhich 
rras collected concerning this question. The f:ll-st table shov1s the 
frequency of the fathers' d:js:ussion of reading with their sons and the 
second table shows the frequency of the fathers' discussion of reading with 
their wives. 
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' TABLE 14 
FATHER•S DISCUSSION OF READirD WITH HIS SON 
Frequency Fathers of Fathers of 
Good Readers Poor Readers 
Daily 1 4 
A few times per week 4 4 
Once a week or less 9 4 
Once a month or less J.6 5 
Never 2 0 
Total 32 17 
TABLE 15 
FATHER t S DISCUSSION OF HIS SON• S R RilliNG viTTI-I HIS 1'/IFE 
Frequency Fathers of Fathers of 
Good Readers Poor Readers 
Da.iJ.y 1 4 
A few times per week 5 7 
Once a week or less 7 5 
Once a month or less J.6 1. 
Never 3 0 
Total 32 17 
From these tables we notice that seventy-one per cent of the fathers 
of poor readers as opposed to forty-four per cent of the fathers of good 
readers discussed their sons's reading 1rith the son once a ueek or more. 
On the other hand, only twenty-nine per cent of the fathers of poor 
readers discussed their sons' reading once a month or less, and all of the 
fathers of poor readers discussed their sons' reading at least once a 
month. On the other h~"'ld, fifty-six per cent of the fathers of good readers 
responded that they discussed their som' reading once a month or less, 
or never. 
When 1116 look at the father's discussion of his son's reading 1~ith his 
wife, we find that fifty-six per cent of the fathers of good readers still 
said that they discussed their sons' reading even 1r.ith their "£'lives once 
a month or :ess, or never. Ho1-rever, eighty-eight per cent of the fathers 
of poor readers said that they discussed their sons' readi,_"'lg with their 
1dves at least once a Heek. 
Generally, it can be said that the fathers of poor renders s~nd more 
time both discussing their son's reading with the child and "£'lith their 
wives than do the fathers of good readers. This material seems to be in 
reverse correlation 1dth our hypothesis but 1-re might suggest that this 
could very easily be the result, rather than the cause, of the child's 
problem. 
Amount of Time the Fathers Spend r1i th Their Sons in Reading 
If we assume that the fathers of good readers have a more positive 
interest in their son's reading than fathers of poor readers, then, we 
might conclude that these fathers and sons would spend many enjoyable hours 
in shared reading activities. The forthcoming table depictw the number of 
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hours which the father spends with his son in reading. 
TABLE 16 
NUMBER OF HOURS THE FATHERS SPEND WITH THEIR SONS IN RFJ.i.DDJG 
Number of Hours per \veek Fathers of Fathers of 
Good Rea.ue:es Poor Readers 
4 or more hours J. 2 
3 hours 0 0 
2 hours 1 3 
1 hour 3 2 
0 hours 
..E.... 10 
Total 32 17 
In analyzing this table, one notices that forty-one per cent of the 
fathers of poor readers as opposed to fifteen per cent of the fathers of 
good readers spend one hour or more :per week reading with their sons. This 
finding seems to closely collaborate the findings in the previous section. 
Here we suspect that the fathers>-r hose rons are not achieving appropriately 
spend some a.mdous hours in corrective vrolk w.i th their som • 
Father's Assessment of Son• s Reading Ability and Placement in Reading Group 
One interesting corollary to the father's discussion of reading 1-dth 
his son is the father r s assessment c£ the son r s reading ability and his 
placement in the various reading groups at school. If the father is 
interested in and know1edge&ble · of. his son's reading, he should make an 
accurate assessment in both of these areas. Data relating to this hypothes ... 
is is presented in the follo>ving two tables. 
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TABlE 17 
FATHER•S ASSESSHENT OF HIS SON•S PlACEMENT IN A. READING GROUP 
Assessment Fathers of Fathers of 
Good Readers Poor Readers 
Overestimation 0 10 
Accurate assessment 26 5 
Underestim3.tion 5 0 
Don't kmw 1 2 
Total 32 17 
TABlE 18 
FATHER'S ASSESS!-lENT OF HIS OON•S RE.l'LDDG ABILITY 
Assessment Fathers of Fathers of 
Good Readers Poor Readers 
Overestimation 0 12 
Accurate assessment 27 5 
Underestimation 5 0 
Don1t know 0 0 
Total 32 17 
From these tables, -vre notice that twenty-six or eight:;r-one per cent 
of the fathers of good readers made an accurate assessment of the child's 
placemen-:~ in the reading group. Twenty-seven of the same group or eighty-
three per cent accurately assessed th8 child's reading ability. Five of 
the fathers of good readers or sixteen per cent undercctimated their sons' 
placement in a reading group, while one father responc1ed that he did not 
know into uhich group his son was placed. Five fathers, incidentally, the 
same five men that underestimated their sons 1 pL1.cement in the read:Lng 
group, also unc~erestimated their sons' reading ability. 1fuen He turn, 
on the other hand, to the fathers of poor readers, we find that only five 
of t,he seventeen or twenty-nine per cent, estimated their sons 1 reading 
placement ancl reading ability correctly. 1\'h.ile ten of them, or fifty-
nine per cent overestink1.ted the child's placement in the reading group, 
two, or twelve per cen~ responded vd.th nr don 1 t knorr." Tt·mlve of the 
seventeen fathers of poor readers or seventy per cent, also overestimated 
the sons 1 reading ability. 
From these findings, we can see indications of the pressure in this 
community for achievement in school and, perhaps, evidence for selective 
perception on the part of the fathers. 
Father's Choice of a Verbal or NOn-Verbal Career for his Son 
The firktl measure of the father's interest in his son's reading 
is his selection or rejection of a verbal career for his child. The 
.fathers were asked to rate the following verbal ( professor of histor~r 
and lawyer) an:::. non-verbal( physical scientist, pectiatrician, and 
s;ymphony conductor) careers. The follo1-1ir1G chart shows the father's 
first choice of the preferred careers. 
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TABLE 19 
FATHER1S CHOICE OF VERBI\1 OR NON-VERBA.L CAREER FOR HIS SON 
Type of Career Fathers of Fathers of 
Good Readers Poor Readers 
Verbal career 7 2 
Non-Verbal career 24 14 
No response 1 1 
Total 32 17 
Perhaps because of the attractiveness in our culture of the physical 
scientist, which is non-verbal, the fathers in both groups rather consistent-
ly listed non-verbal careers as first choice. However, we do notice that 
slightly more of the fathers of good readers or twenty-one per cent, chose 
a verbal career while trrelve per cent of the fathers of poor readers gave 
preference to a verbal career. This IDuld tend to support our hypothesis 
that the fathers of good readers were more interested in their ams' reading 
and viOuld thus chose a verbal career. 
In summary , l-Te find that four of our measures of the f ather's interest 
in his son's reading produced results which oppose o\J'l Second hypothesis. 
We orginally hypothesized that those fathers who show little or no interest 
in their sons r reading would have sons wro were poor readers. Hovrever, we 
found that the fathers of poor readers spent more time discussing their 
sons' reading tdth their wives and sons than the fathers of good readers. 
We also found that fathers of poor readers spent more time than the fathers 
of good readers reading directly with their sons. un the other hand, iv is 
intriguing that the fathers of poor readers were less able to assess 
cvrrectly their sons' reading ability and their sons' pls.cement in a reading 
group than the fathers of good readers. Thus, our find:Lngs indicate that 
fathers of poor readers seem tv sho1-r more interest in their sons' reading 
than the fathers of good reau....,rs. 
One possible explanation for these unexpected findings is that the 
father's interest in the child's reading is the result of the child's 
failure to read well. In the community from which this sample 1-1as drawn, 
the school and the community place a great deal of pressure on the child 
and his family to achieve academically. This community rr essure appears 
to motivate fathers of poor readers to spend time with their sons in reading 
and may even create a di stomct perception of the sons 1 achievement. 
Description of l.fasculine-Feminine Identification of the Fathers 
One of the personality variables of the fathers which ue choose to 
study was his degree of masculine-feminine identification. As we have seen, 
a father who handles his aggression by physical mastery of people and 
the environment is considered to be masculine in identification. On 
the other hand, a father in our culture 1-rho emphasizes intellectual 
mastery in his own adjustment is considered feminine. Readine is 
certainly one example of intellectual :mastery. Therefore our third 
hypothesis states that fathers of poor readers woulcc have stronger 
masculine id.entification than the fathers of good readers. 
We tested this hypothesis rdth tHo different measures. :First we 
obtained a standarized masculine-feminine interest score for all of 
48 
H ·• 
the fathers. Second we looked at the father's activities in reL'ltion to 
a number of child-carL~ activitiGs in the home. 
The Stanclarized Masculine-Feminine Interest ':L'est 
The last fifty-seven questions of our question:na.irc are the 1952 
femininity scale lihich is part of the California Ps;y-choloBical Inventory 
Test. The test tvas modified by the removal of one question concerning 
attitudes about ethnic groups in order to secure permission for U8age 
in a public school system. 
The original scale was written by Harrison G. Gouc;h, ... ~hD, at the 
I:nstitude of Personality Assessment and Research at the University of 
California in Berkeley; California • Our purpose in using this scale was 
to obtain a measure of the father's personal orientation and attitudes 
toward life. More specifically, we wished to have an assessment of 
the masculinity or femi:nity of the father• s temperament. 
On this test low scorers tend to be those fathers l·rith more 
masculine interests. As we have seen, femininity was defined b~r Gough 
as rrurturance or the tendency to help anc~ support others through patience, 
loving kindness, a...'1d being L'1 general gentle ancl. s2nnpa·thetic in 
behavior.1 
Reliability of this score is always difficult to determine. Although 
Gough reports that the corre:L1.tions on this test e>.re as high as those 
L Harrison G. Gough, Iv!anual for the California Psychological 
·--Inventory Test, p. 13. 
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generally found in personality measurement tests, 2 this is rot very 
meaningful, for the reliability and validity scores of personality 
inventories are general~ low. 
One of Gough 1 s goals for the feminine scale was to discover items 
which would shoif min:i.mum face validity but ma.x:i..mum empirical validity .3 
The author feels satisfied that his scale is valid. He writes, "In 
every instance, it should be emphasized that the evidence presented is 
drawn from cross validational studies of the total test. nh Gough found 
this feminine test to correlate positive~ (+.43) with the feminine 
interest scale of the Hinnesota Hulti-phasic Personality Inventory. 
He found this feminine test to correlate negatively ( -.41) with the 
ma.sculine scale of the Strong Vocational Interest Bla.nk.5 How·ever, 
these ratings can be inexact and fallible. At the present time, there 
is no direct and acceptable criterion against which to check any scale 
of femininity or masculinity. 
All of the fathers completed the questionnaire. 'I'hey were 
unaware that the last fifty-seven questions were designed to test 
femininity. It was possible for any father to give fifty-seven 
femini.''le responses. The fathers in this study gave from nineteen to 
2 Gough, op. cit., p. 16. 
3 Harrison Gough, "Identifying Psychological Femininity," 
Educational Psychological Neasurement, val 12 (1952), p. 438. 
4 Gough, California Personality InventorJ Test Harmal, p. 27. 
5 Ibid. , p. 27 • 
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thirty feminine responses. The following table shows the number 
of feminine responses given by fathers of good readers and the fathers 
of poor readers. 
TABLE 20 
NU}ffiER OF FEHININE RESPOUS~ TO Tif.G GOl'GH FEHININE SCALE 
Nt:unber of Feminine Fathers of Fathers of 
Responses Good Readers Poor Readers 
31 5 1 
30 2 0 
29 0 0 
28 4 1 
' 
27 8 3 
26 3 4 
25 ') 3 '--
24 1 2 
23 2 1 
22 .., 1 .) 
21 1 n '-' 
!20 0 0 
19 1 1 
Total 32 17 
Although the results did not prove statistically significant, the 
data indicated a strong trend in favor of our h;';'yothesis J0h<:.t fathers 
of good readers are more feminine that. fathers of poor readers. The 
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chi square value of this table was 3.25 just short of the 3.84 needed 
for s~ficance at the .05 level. 
Father's Participation in Child-Rearing Activities 
We used the amount of participation by the £ather in child-rearing 
activities in the home as a second mertsure of the father's femininity. We 
hypothesized that the £athers lvho were actively involved with their families 
in this T.'ray i-?ould be more feminine and would have sons i·Tho Here good 
readers. We measured the degree of participation by assessing who made the 
decisions about television, bedtimes, home chores, discipline and friends. 
Television. We asked the fathers who c.ecided which programs their sons 
Here not to watch on television. We hypothesized that the f<lthers who 
made this decision would ha.ve sons who were good readers. The following 
table shows the range of responses given to this queotion. 
TABLE 21 
WHO DECIDES 'WHICH PROG1ID1S YOUR SOU IS NOT TO WATCH ON 1'EL1WISION? 
Choices Fathers of lathers of 
Good Readers Poor Readers 
I allvays do 0 0 
I usually do 1 1 
Jtr 1dfe and I do it equally 19 13 
M;y w:tre usually does 8 3 
M;y wife always does 0 0 
No response 4 0 
Total 32 17 
.. 
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From this table we can see that the largest percentage of fathers of both 
good and poor readers split this decision with their wives. Sixty-ei.:.;ht 
per cent of th:J fathers of good readers an-i eight~r-t"t-vo per cent of 7,he 
fathers of poor readers checked the response, "HY Wife anc~ I do it equally. It 
If we look .1t the fathers of good readers, viC see that tvrenty-nine 
per cent of tha'11 delegate this responsibility to their 1-Tives as conr;ared 
1f.Lth only eighteen percent of the fa7,hers of poor readers. This finding 
contradicts our hypothesis. 
Bedtime. We also asked the fathers who in their family decided 1rhen their 
son 't'Tent to bed. The following table shows the number of fathers 1-lho checked 
each of the five choices given to them. 
TABLE 22 
WHO DECIDES ~mEN YOOR SON GOES TO Bill? 
Choices Fathers of Fathers of 
Good Readers Poor lleaders 
I always do 0 0 
I usually do 1 2 
l{y wife and I do it equally 18 12 
1-iy w.if e usually do es 11 3 
My u:i..f e alti'aYS does 2 0 
Total 32 17 
H ere we see that the child-rearing decision of bedtime was 
split equaJJ~r with the wife by fifty-six per cent of the fathers of 
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good readers and by seventy-one per cent of the fathers of ~r readers. 
Again, ii' we look at the fathers of goocJ. readers, we see that thirty-eight 
per cent of the men delegate this responsibility, as compared with o:rt:cy 
eighteen per cent of the fathers of :poor readers. Thus we see th..'lt the 
fathers of poor readers participate more in these two child-r~qring 
activities, contrary to our hypothesis. 
Household Chores. In another question we amced the fathers i1ho decided 
~rho.t jobs were to be done around the house by their sons. We hypothesized 
that more fathers of good readers than poor readers -vrould make this 
de<; is ion. 
TABLE 23 
WHO DECIDES WHllT JOBS ARE TO BE OONE (AROUND Tlill HOUSE) BY YOUR SON? 
Choices Fathers of Good Fathers of Poor 
Readers Readers 
I always do 0 0 
I usualJ.y do J.D 2 
My wife and I do it equally 17 10 
Ny 'Wife usually does 5 
' 
Hy w.i.fe always does 0 0 
Total 32 17 
Here again the majority of fathers of both good and poor readers 
split this decision equally -vdth their wives. Hm-Tever, idth this 
activit~r, almost one_ thirc't of tho fathers of good readers ( as compared 
with only one-eighth of the fathers of poor readers) decided what jobs 
are to be done by their sons. 
Discipline. Discipline vras considered an important child-rearing 
activity in the home. 1ve asked the fathers who decided -vrhen their 
sons should be punished. 
WHO DECIDES WHEN 'i'HE BOY S'rtALL BE PUNISHED? 
Choices Fathers of Fathers of 
Good Readers Poor Readers 
I al-vrays do 0 0 
I usually do 4 2 
ley" 1-df' e and I do it equally 24 10 
Hy wife usually does 4 4 
My uife al-:·rays does 0 1 
-
Total 32 17 
Our results shovr that eighty-eight per cent of the fathers of 
good readers either malre this decision or share it equally 1dth their 
wives as compnred to only seventy-one per cent of the fathers of poor 
readers. 
Next, we asked the fathers who punished their sons, as a second 
measure of this variable of discipline. It would follow from our 
hypothesis that a higher percentage of the fathers of good readers as 
opposed to the fathers of poor readers would be involved in the 
punishment of their sons. The chart on the followil1t'3 page shows the 
number of fathers uhich selected each choice. 
Choices 
I ali·rays do 
I usually do 
TABLE 25 
WHO PUNISHES YOUR SOU? 
Fathers of 
Good Readers 
0 
6 
}1y Hife and I do it equally 23 
11y wife usually does 3 
Hy wife always does 0 
Total 32 
Fathers of 
Poor Readers 
0 
2 
12 
3 
0 
17 
The results shmm on this table again tend to confirm our 
hypothesis. Eighteen per cent of the fathers of poor readers said that 
their 1dfe usually punished the son as compared to only nine per cent 
of the fathers of good readers who delegated this responsibility to 
their spouses. 
Son 1 s Friends. As a final measure of the father 1 s particirat.ion in the 
child-rearing activities of the family, we asked the fathers ivho decided 
when their son could not invite friends to his house. Fo llow-:i.ng our 
initial hY9ot.hesis that the fathers of good readers l·muld be m.ore 
likely to participate in child-rearing activities than fathers of poor 
readers, 1-re would anticipate that. the fathers of good readers "t-Tould be 
more active in the selection on the sons' friends than the fathers of 
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poor readers. 
TABLE26 
WHO DECIDES WHEN YOUR SON MAY lJOT :ClVI'l'E FRIENDS TO YOi:JT?. HOUSE? 
Choices Fathers of Fathers of 
Good Readers Poor Readers 
I always do 0 0 
I usually do 0 1 
Ny l·rife and I do it equally 8 7 
Hy 1-rif e usually do es 21 9 
Ny -vrl.f e always docs 2 0 
Total 32 17 
From this table we can see that seventy-two per cent of the 
fathers of good readers ( as opposed to fifty-three per cen:. of :;he 
fathers of poor readers) delegate the responsibility of decision about 
the child 1 s friends to his w.rife. 'l'his negates our hypothesis the:t. -:~,he 
fathers of good readers would take an active part in choosi:ne.; tlieir sons• 
fr..Lends. Fathers of good readers, as a whole, are less l:iJ-::e..t.y -GO tru~e 
responsibility in 'thi.s area. 
In conclus~on, We .dnd inconsistencies between our hypothesis 
and our data. <.;,_.ut:i:ary to our bypothesis, the fathers of poor reaaers 
are more likeq to ~&;;;~ an active part in and responsibili&:.y for setting 
limits, particularily around -r.he choice of friends, television, 2.nd 
bedtime. In support of vur hypothesis, i·Te find that fathers of good 
readers take an active part in allocating chores and accrninistering 
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discipline. 
As we have suggested, one possible expl<mation for this inconsistency 
may be found in the fact that watching television, entertaining friends 
and the activities associated ~r.ith bedtime are lil{ely to be situations 
involving more affection than the supervision of duties and discipline. 
Thus, the father who is secure in his masculinity can be comfortably 
affectionate with his son in putting him to bed and taking part in the 
visits of his friends. On the other hand, the more feminine father, 
less comfortable rrlth his sexual identity, may have a greater need to 
involve himself in more masculine household activities as a reaction 
formation. This may explain 1-rhy the feminine fathers of good readers 
participate to a greater extent in the assignment of chores and in the 
administration of disciplL~e and punis~ent. 
A second possible explanation for the inconsistencies between our 
hypothesis and our data is inherent in the fact that the fathers of 
good readers were home fewer nights per week and worked more hours per 
week than the fathers of poor readers. Thus the fathers of good readers 
may not be home 1vhen decisions are to be made regarding friends • visits, 
the 'tvatching of television or the time for bed. 
A third f~ctor of indeterminate L~luence upon our data is the 
possibility that the father's parental role behavior may not be an 
appropriate or adequate measure of masculine or feminine jdentification. 
A final possibility for our findings that fathers of poor readers 
are more lil{ely to set limits around friends, telev-ision and bedtime 
Has suggested earlier in this chapter and centers around Josselyn's 
58 
concept of repression.1 It li'OUld ap-:Jear th2,t fathers of good readers 
performed less repressive activities in the home. They are more likely 
to set positive rather than negative standarc:s for their sons. For 
eY~ple, they are likely to encourage their sons to produce through the 
assignment of task or household chores. We could further speculate that 
cliscipline is given by the fathers of good readers to their sons for 
failure to fulfill responsibilities anc[ for failure to reach high 
achievement goals. Hence the fathers of gooc readers exert a less 
repressive influence on their sons making it easier for the sons to 
compete with their fathers in reading or to identify with the positive 
aspects of the father, i. e., his reading interest and activities. 
1 Fbr a more detailed discussion of this concept see p. 17 
of this thesis. 
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CHAPTER V 
SUMMARY AND CONCWSIONS 
Summary 
As 1·Te indicated in the introduction, this reaearch 1-ras a study of 
fathers of fifth grade boys 1iith v~~ degrees of reading competency. 
The authors' purpose was to compare and contrast two groups of fathers 
in terms of their reading activities, their interest in their son's 
reading, anr.: their masculine-feminine interests. One eroup of fathers 
had sons in the fifth grade 1-mo uere poor readers; the other eroup of 
fathers had sons in the fifth erade 't·rho were good reaC:ers. 'l'he 
authors i..rere further interested in exp2"nd:L.'1g the material avc.ilable to 
social 1-rorkers on the parental role of the father as an :i.Jnportant anc. dynamic 
member of the family. 
Our study vras conducted in the cit:r of Nevrton, J:hssachusetts, uith 
the permission of the J:·Jmv-ton Public School System. Fathers -vrere selected 
for the stu6y whose sons conformed to the follouing c:riteria: a7,tended 
a fifth grade in a..'1 upper-middle class Newl:.on Public School; cane from an 
unbroken home; w·ere in the top or bottom reading group in their fifth 
c;ra/e; had received a Ne-vrton percentile score of thirty-five per cent. or 
lo1-rer or sixty-five per cent a.nd higher on the Readine; Achievement Step 
'rest; ana. had an inteDigence score between 110 and 130. 
Due to the e:xoellence of the Ne'.vton Schools and the requirements 
for selection of sample it was difficult to locate many poor readers. A 
Boy with a high intelligence and low achievement is helped by -:-,he many 
services availabe in this school system before he reaches the fifth grade. 
rr ·. 
Out of the nineteen fathers of poor readers and thirty-seven fathers of 
good readers vmo were selected for our study, seventeen fathers of poor 
readers an( thirty-tvm fathers of goocl readers p<1rticipated in our 
study. In gBnernl, the fathers of poor readers 1vere less willing to 
participate in the study than the fathers of gooc r<.;;;aders. However, 
because of the limited rnunber of fathers of ~oor readers in Newton, extra 
• pressures rrere employed to gain the participation of this group of fathers. 
· One explan."l.tion for the difference in attitude tm;ard the study could be 
that the fathers of the poor readers were aware that their sons had a 
·. problem and did not want to further expose it. Another expl<mation could 
be that these fathers had already had a great deal of contact with the 
school and held a less favorable perception of the school services tha...."'l 
• the fathers of good readers. The final data for this study was collected 
from the forty-nine fathers who met in a number of groups and filled out 
the questionnaire. 
Limitations of the study were: the size of tho. sample "t-;hich included 
J only forty-nine .fathers ; the setting of the study in an up;"Jer-middle 
class community; and the use of a personality inventory scale along 1rl.th 
a nmv questionnaire. 
Basically this study can be related to the body of theoretical 
literature in three areas: to the growing number of considerations of the 
etiology and prognosis of all learning problems; to the material on the 
father child relationship; ancl finally to the material in the literature 
on masculine and feminine identification • 
Descriptively, the fathers of good readers had an average of three 
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children; an average age of forty-one years; ancl an average income of 
over $12,000 a year. In gener:1.l, ·the fathers of go:>d readers uere 
employed as nrofession.:o.l or business men; they worked an average fifty 
hour week; they spent an average of four nights a "1-Teek at home 1-T.ith 
their w.i.fe and children; and finally, as a group, the fathers of good 
readers had a college or graduate degree. 
An attempt lias made in our study to describe the fathers in terms 
of their reading activities. The fathers of good readers generally read 
a great deal in con11ection vdth their work; they read the newspaper daily; 
they read an average of three magazines which tended to be classified as 
litera.X."Y and news magazines. The fathers of good readers read more non-
fiction books than fiction and preferred verbal school subjects. 
An attempt was made in our study to describe the father in terms 
of his interest in his sons reading. The fathers of good readers, in 
general, discussed their sons' reading with their wives and sons infre-
quently; they spent almost no time reading with their sons; they made 
an accurate assessment of the child's placement i..r:t the high re.s.ding group 
and had a slight tendency to uncierrate their son's reading ability. 
They choose non-verbal careers for their sons. 
An attempt was made in our study to describe the fathers in terms 
of their masculine-feminine identification. Fem:ini..rri.ty 1-vas defined on 
the Gough femininity scale as nur::-urance or the tendency to help and 
supoort others through patience and loving kindness and being general, 
gentle and symoathetic in behavior. The fathers of good readers tended 
to score quite high on this personalit:.r trait scale. High scores were 
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interpreted as feminine, as defined above. Fathers of good readers also 
tended to take an active part in the less affectional and more constructive 
motivating child-rearing activities: making decisions regardi..."'lg their 
sons', household chores, and cliscipline. 
In this study, we attempted to describe the fathers of poor readers 
with"th.e same focus of interest in order to determine any similarities 
with the fathers of good readers. We hoped to keep as constant as possible·. 
the general descriptive characteristics of each group. Some slight differ- , 
ences, nevertheless, appeared. The fathers of poor readers had an average 
of four children; an average age of forty-two years; and an average income 
of $12,000 a yea:r and above. The largest percentage of the fathers of 
poor readers were business men and these men represented a wider range of 
occupations Which included unskilled laborers. These fathers uorked an 
average forty-eight hour week; they spent an average of five nights at 
home with their wife and children; and finally, the fathers of poor 
readers had received less formal education th<m the fathers of good readers, 
i.e., almost half of these fathers only completed high school. 
We attempted to describe the fathers of poor readers in terms of 
their reading activ-lties. We found these fathers to have less reading 
required in their occupations. The fathers of poor readers read a news-
paper daily and read a similar ~ber of nk~azines as the fathers of good 
readers, i.e., an average of three magazines. However, we found that the 
fathers of poor readers tended to concentrate on the picture magazines, 
'Which -vroulcl require little reading, 8Ild the popular magazines, which 
would require less effort than the literary and news magazines. The 
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fathers of poor readers read an equal amount of fiction as our group of 
fathers of good readers, but they read considerably less non-fictional 
material. The fathers of poor readers tended to list non-verbal subjects 
as their favorite school subjects. 
\ie attempted to describe the group of fathers of poor readers i."l 
terms of their attitudes towaxd reading. These fathers cliscussed their 
sons• reading w.i.th their sons and their Hives a great deal; they spent at 
least one hour or more a 1-veek read.L-,g uith their sonf:i; they were not 
able, generally, to give an accurate estimate of their sons 1 reading 
placement or his reading ability, and tendecl to over-estimate their son 
in these areas. These fathers chose a non-verbal occupation as their 
first choice for a career for their sons. 
Finally, an attempt was made in our stu~- to describe the fathers 
of poor readers in terms of their masculine-feminine identification. On 
the Gough femininity test, these fathers tended to oe seen as having more 
masculine interests than the fathers of the goocl readers. Fathers of 
poor readers tended to take an active part in the more affectional and 
more repressive discinlinary activities: T.V., bedt:i.Jne, friends, etc •• 
To summarize then, fathers of poor readers, to the extent that one 
can generalize from the average response to the total group, tend to 
exhibit descriptively clifferent behavior patterns in terms of their 
masculine-feminine interests; th;:m fathers of gooc~ re.:~ders. 
This study then inclicates a strong tendency in favor of our first 
hypothesis. He can say without reservation, that in our stuc',y the fathers 
who ttislik:cd readi.'"lg or read little themselves, tended to have sons who 
were poor readers. On the other hand, our study tended to negate our 
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second hypothesis, that fathers who showed little interest in their sons' 
reading had sons who were poor readers. Our finclings incticate that these 
fathers had, i.."lstead, sons 1mo were good readers. We felt that these 
findings ~e explainable in light of the fact that 1-1e vJere measuring an 
I 
activity which was the result rather than the cause of the reading problem 
and that New'-ven demanded unusually high academic achievement. Finally, 
this study confirms our third hypothesis that fathers who shov-red a marked 
masculine identification tended to have sons who 111ere poor readers. 
Conclusions 
We feel that the findings of this study have important i.•nplications 
for social workers. Perhaps most important, we felt that this stu(~y 
indicated that fathers are i.."lterested in their children and thc1.t it is 
possible to involve them i.."l an active way, in a progr8m set up to help 
their children. In general, the fathers were ver"J 1filling to participate 
in the study. Eighty-seven per cent of them gave an evening to take the 
questionnaire. In contrast to me.ny popular opinions fathers are willing 
to participate in research projects. In general, this unstated fear thG.t 
the fathers v-Till be angry or will refuse to participate, is held by social 
workers. They often do not approach the father of the f<:unily but accept 
a possibly erroneous conclusion that social workers can only ivork Hi th 
the mothers in a family where the child indicates need for therapy. 
Our study also raises some interesting suggestions about which 
parent-child relationships could benefit from casework focused on the 
child's reading achievement. Host of us would agree that fathers who 
are good readers and those whose sons are good readers are not appropriate 
for casevmrk help on this issue. However, we feel there is a second group 
which is equa~ inappropriate for caseliOrk help although it is often 
offered them. This group 'tiOUld be those fathers v-rho are themselves poor 
readers and whose sons through healthy identification are also poor readers. 
On the other hand, there are two groups which are appropriate for 
casmrork help. One commonly recognized group are the fathers who are 
good readers themselves but have sons who are poor readers. The group 
often deemed inappropriate for therapy are the boys 1iho are good readers 
yet lTlD se fathers are poor readers. These suggestions merit further consid-
eration by social workers. 
Arry study, in itself, is not conclusive. Although many other areas 
could be explored this study suggested three other innnedia te areas of 
interest to the authors. Originally, we were interested in including a hypo-
thesis about the religion of the fathers. Because of the different 
cultural v::lues of Jewish, Catholic, and Protestant family life, 'I·Te felt 
that this variable might have a direct effect on the childs' reading 
achievement. Hovrever, because the study vras con6ucted through the Ne1-Tton 
Public School System 'tve ~e legally barred frora asking any questions 
about ethnicity or religion. 
Second, because our study is based on the assumption that there is 
strong identification bet-vmen fathers and sons we felt an interestine 
study in the future might test this asmli'n:r:rt.ion. ·worldne directly with 
the fifth grade boys, one might ~c::nL.n.ister the sa.rne Gough femininity 
test. Tests which measure the degree of e.rn-;_)a thy bet:t·reen t-vro people could 
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also be given to both fathers ~~d sons. 
Third, the authors woulcJ be interested in seeing to uh.:J.t ciecsree 
our setting in an upper-midcae class neighborhood influenced our findings. 
To what degree imuld a homogenous class background limit the range of the 
Gough femininity test? 
Final~, further statistical devices coulcl be alllployed to refine 
the analysis of our data. One such device wruld be to divide the thirty-
two boys who are good readers into two groups according to their score 
on the achievement test and compare their fathers score on the Gough 
femininity test. The higher the correlation, the more conclusive our 
hypothesis would be. 
A second possibility would be a comparison between the father's 
score on the Gough femininity test e..nd a composite score on hin child-
reoring activities within the home. 
This study then, presents some descriptive differences between 
the fathers of good readers and the fathers of poor readers in several 
areas; illuminates several important implications for social 1-rorkers; 
and indicates many interesting areas for further investigation. '--t_/ 
~l/1 
.-J. tJ ~ 
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APPENDIX 
Division of Pupil Personnel Ser·vices 
88 Chestnut Street 
Dear Sir: 
THE PUBLIC SCHOOLS 
of 
NEWTON, MASSACHUSETTS 
January 18, 1962 
The Division of Pupil Personnel Services is interested in 
learning more about the activities and ideas of fathers ~f grade 
school boys in the Newton School System. we have drawn a random 
sample of fQrty fathers of fifth grade boys from several schools 
for our study. We would like for you to fill out a questionnaire 
which will take •nly about an hour of your time, Hopefully, the 
results of this study will be of help in improving the services of 
the children in the Newton Schools. 
we have scheduled two evenings for group meetings. As you 
will notice on the enclosed postcard, the first meeting will be 
Tuesday, February 6, 1942 at Williams School, 141 Grove Street, 
Auburndale. A second meeting will be held Thursday, February 8, 
1962 at Beethoven School, 30 Beethoven Avenue, waban, Both 
meetings will begin at 8:00 p.m. Please check the one night you 
will be able to attend and return the postcard to us as soon as 
possible. As we have only been able to select forty fathers, 
we hope to have 100% participation, 
Dr. Edward Landy .l 
Assistant Superintendent of §chools 
Very truly yours, 
J 'A·d. ( · }y·~ 1/J;:/ 
(Niss) Anne c. 
School Social 
Moffat 
worker 
A SAMPLE POSTCARD 
Dear 11adam: 
I plan to attend the group meeting on: 
Wednesday Evening, January 24, 1962 , 8:00 p.m. at Hemorial 
--School. 
Thursday Evening, February 1, 1962, 8:00 p. m. at Countryside 
--School. 
I cannot attend either night, but I am interested in the study 
--and could take the questionnaire at home on the following 
evening or weekend 
-----------------------------------------
Your name 
-------------------------------
Newton Public School 
Division of Pupil Personnel Services 
All of the answers given will be treated with absolute confidence and only 
group analysis of this data will be made. In order to do this study properly, 
it is necessary that all the questions be answered. ALL QUESTIONS USING THE ~a_ 
TERM "YOUR SON" REF~R SPECIFICALLY TO YOUR SON PRESENTLY IN THE li8tl!tTH GRADE. 
Thank you very much for your cooperation in this study. We hope our findings 
may be useful in helping children as they learn in school. 
1. What is your age? ______ _ 
2. What is your occupation? (Please indicate the type of work you do and your 
position.) _________ --------------------
3. How many hours per week do you work? 
-----
4. What is your present income per year? (Please check the range into which 
your income would fall.) 
~4,000 or under 
-~$4,100 - $6,000 
-----$6,100 - 9,000 
$9,100 - 12,000 
-----above $12,000 
S. Does your employment require you to read? (Please check one of the 
following responses.) 
A great deal 
--Frequently 
-----Occasionally 
Infrequently 
-Not at all 
6. If yes, what type of material does your job require you to read? (For example, 
scientific reports or documents, etc.) 
Please specify. 
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1. If you could choose your son's occupation, which of the following jobs 
would you prefer? (Please check one of the following jobs.') 
Physical scientist 
-----Professor of history 
Criminal lawyer 
-----.Non-fiction author 
Symphony conductor 
----~Pediatri~ian 
8. If your wife could choose your son's occupation, which of the following 
jobs would she prefer? 
__ P.hysical scientist 
Professor of history 
--Criminal lawyer 
----,Non-fiction author 
_____ Symphony conductor 
Pediatrician 
--
9. ~ your wife currently employed? 
Yes 
---
No 
--
10. If yes, how many hours a week does your wife work? 
-----
11. If yes, please describe the type of work your wife does and her position. 
12. Which of the following subjects do you consider the most important? 
(Please rank them, putting a 11 1 11 beside the subject you consider most 
important; a 11 211 beside the subject you consider next in line of importance, 
etc.) 
Arithmetic 
-Reading 
Science 
--Art 
-Music 
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13. Did you graduate from high school? 
Yes No 
--
14. If Ne, "What vJas the last grade you attended? ______ _ 
15. If Yes, what degrees have You received subsequent to your graduation from 
high school? 
Please indicate your major field(s) of concentration. 
16. Did Your wife graduate from high school? 
17. 
18. 
Yes No 
-- --
If No, what was the last grade 8he attended? _______ _ 
If Yeh, what degrees did Your Wife receive subsequent to her graduation 
from igh school? 
Please indicate her major field(s) of concentration. 
1~. Which reading group is your son in at school? 
Top 
_ ____,Middle 
Low 
-----I don't know 
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20. How often do you discuss your son's reading achievement at home With 
Your Wife? 
Daily 
-----A few times a week 
Once a week or less 
-----Once a month or less 
Never 
---
21. How often do you discuss your son's reading achievement at home With Him? 
Daily 
-----A few times a week 
Once a week or less 
-----Once a month or less 
Never 
-----
22. How often do you write letters to friends or relatives? 
Daily 
-----A few times a week 
Once a week or less 
-----Once a month or less 
Never 
---
23. How often do ~ read newspapers? 
Daily 
-----A few times a week 
Once a week or less 
-----Once a month or less 
Never 
---
24. How often does Your Wife read newspapers? 
Daily 
-----A few times a week 
Once a week or less 
----~Once a month or less 
Never 
---
25. Does ~,rour family subscribe to any magazines? 
No Yes 
--- ---
26. What ma@·azines do You read? 
27. How often do You read fiction? 
Daily 
-----A few times a week 
Once a week or less 
-----Once a month or less 
Never 
----
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28. How often does Your Wife read fiction? 
Daily 
-----A few times a week 
Once a week or less 
----~Once a month or less 
Never 
---
29. How often uo You read non-fiction?(For exan:ple, biographies, professional 
material, etc~ 
Daily 
-----A few times a week 
Once a week or less 
-----Once a month or less 
-Never 
30. How often does Your Wife read non-fiction? 
Daily 
-----A few times a W8ek 
--·-once a week or less 
-----once a month or less 
Never 
31. Please name the last three books or articles YOU have read? 
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32. Who repairs equipment around the house? 
I always do 
--. I usually do 
-----My wife and I do it equally 
-----My wife usually does 
-----My wife always does 
-----Other,(please specify.) 
33. Who decides which programs your son is not to watch on Television? 
I always do 
-----I usually do 
-My wife and I do it equally 
--My wife usually does 
-----My wife always does 
-----Other (Please specify) 
34. Who decides when your son may not invite friends to yourhouse? 
I always do. 
-I usually do 
___ My wife and I do it equally 
My wife usually does 
---My wife always does 
-Other (pleases pecify) 
35. Who in your family really has the final say about how the house is run? 
__ I always do 
I usually do 
---My wife and I do it equally 
-----My wife usually does 
-My wife ali'll'ays does 
Other (Please specify) 
--
36. Do you and your wife invite friends or relatives to your home? 
Daily 
--A few times a week 
Once a week or less 
-----Once a month or less 
-Never 
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37. How many hours per week would you estimate that you spend with your wife 
and children? 
38. How many hours per week do you spend with Your Son in the following 
activities? 
Outdoor activities 
-----watching TV 
-----Indoor games 
Reading 
----Building things 
Other (Please specify) 
39. Who punishes your boy? 
I always do 
---,I usually do 
-My wife and I do it equally 
----My wife usually does 
My wife always does 
----Other (Please specify) 
40. Who decides when the boy shall be punished? 
I always do 
--r· usually do 
-----My wife and I do it equally 
My wife usually does 
-----MY wife always does 
- · .Other (Please specify) 
41. How frequently do you punish your son verbally? (For example, by yelling, 
scolding, threatening.) 
Daily 
-----A few times a week 
---Once a week or less 
Once a month or less 
---Never 
42. How frequently-do you punish your boy physically? (For example, by spanking, 
slapping) 
Daily 
-----A few times a week 
-----Once a week or less 
---Once a month or less 
-Never 
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43. How frequently do you punish your son by deprivation? (For example, with-
holding affection, withholding privileges, etc.) 
Daily 
----~A few times a week 
--Once a week or less 
Once a month or less 
-----, Never 
L4. Do you and your wife agree on how to discipline your son? 
Always 
-usually 
-----Occasionally 
-----Infrequently 
-Never 
45. Who decides when your son goes to bed? 
I always do 
-----I usually do 
-----My wife and I do it equally 
-My wife usually does 
-My wife always does 
Other (Plec-se specify) 
--
46. Who decides whe-t jobs are to be done (around the house) by your son? 
I alvmys do 
--I usually do 
My wife and I do it equally 
-----My wife usually does 
My wife always does 
Other (Please specify) 
47. How would you evaluate your son's reading ability? 
Superior 
-----Above Average 
-Average 
Below average 
-very poor 
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48. In school, how do you think your son likes the following subjects? 
(Pleasr~ rank them, putting a 11111 beside the subject you think he likes best, 
a 11 2 11 beside the subject you think he likes next best, etc. Put an 11x" in 
front of any subject he has not taken in school.) 
English 
--Foreign langu~ges 
-Arithmetic and llathematics 
__ History 
Science 
--Art 
Music 
-----Government or Civics 
--Shop courses 
49. In school, how did You like the following subjects? {Please rank them by 
putting a"l" beside the subject you liked best, a 11 211 beside the subject 
you liked next, and so on. Please put an 11x11 if you did not take the subject~ 
English 
-----Foreign languages 
-----Arithmetic and Mathematics 
History 
--Science 
-Art 
Ivlusic 
--Government or Ci vies 
--Shop courses 
5o. Do you have other children thanyour son? 
Yes No 
--
51. If yes, how many other children? ________ __ 
52. If yes, do you spend more or less time with them than this son? 
More 
-Less 
S:lme 
--
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Directions: For the rest c,f the questions, please Circle T if the i tern is 
true about you. CircleF if the item is not true about you. Do 
arr the i tetfi'8." 
53. T F I want to be an important person in the community. 
54. T F I 1m not the type to be a political leader. 
55. T F When some ne talks against certain groups or nationalities, I always 
speak up against such talk even though it makes me unpopular. 
56. T F I like mechanics magazines. 
57. T F I think I would like the work of a librarian. 
58. T F I•m pretty sure I know how we can settle the international problems 
we face today. 
59. T F I would never feel right if I thought I wasn't doing my share of the 
hard work of any ~oup I belonged to. 
60. T F People seem naturally to turn to me when decisions have to be made. 
61. T F I must admit I feel sort of scared when I move to a strange place. 
62. T F I like to go to parties and other a ·ffairs where thEre is lots of loud 
fun. 
63. T F If I were a reporter I would like very much to report news of the 
theater. 
64. T F I wou]d like to be a nurse. 
65. T F It is hard for me to 11bawl out" someone who is not doing his job 
properly. 
66. T F If I ~t too much change in a store I always give it back. 
67. T F I vsry much like hunting. 
68. T F Some of my family have habits thr. t bother and annoy me very much. 
69. T F I would like to be a soldier. 
10. T F I think I could do better than most of the present politicians if I 
were in office. 
71. T F I like to be with a crowd whop lay jokes on one another. 
72. T F It is hard for me to start a conversation with strangers. 
73. T F I often get feelings like crawling, burning, tingling, or "going to 
sleep" in di·rferent parts of my body. 
74. T F I hate to have to rush when working. 
.. 
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75. T F In school I was sometimes s0nt to the principal for cutting up. 
76. T F I·think I would like the work of a building contractor. 
77. T F When I work at something I like to read and study about it. 
78. T F I think that I am stricter about right and wrong than most people. 
79. T F I am somewhat cfraid of the dark. 
80. T F I am ver· s low in making up my mind. 
81. T F ·I·am hardly ever bothered by a skin condi.tion, such as athleters foot, 
rash, etc. 
82. T F I like to boast about my achiev-:ments every now and then. 
83. T F I get excited very easily. 
84. T F Sometimes I cross the street just to avoid meeting someone. 
85. T F I w~uld d~ almost anything on a dare. 
86. T F I think I would like the work of a dress designer. 
87. T F Sometimes I have the same dream over ·and over. 
88. T F The thought of bsing in an automobile accident is very frightening 
to tr.e. 
89. T F I become quite irritated when I see someone spit on the sidewalk. 
90. T F I alwa:rs like to keep my things neat and tidy and in good order. 
91. T F The average person is not able to appreciate art and music very well. 
92. T F I prefer a shower to a bath tub. 
93. T F I think I would like the work of a clerk in a large department store. 
94. T F I think I would like to drive a racing car. 
95. T F I must admit that I enjo:? playing practical jokes on people. 
96. T F I have a certain talent for understanding the other person, and for 
sympathizing with his problems. 
97. T F I always tried to make the best grades that I could. 
98. T F I am inclined to take things hard. 
99. T F I like adventure stories better than romantic stories. 
100. T F I get very tense and anxious when I think other people are dis-
approving of me. 
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101. T F At times I feel like picking a fist fight with someone. 
102. T F I am apt to hide my feelings on some things, to the point that 
people may hurt me without their knowing about it. 
103. T F It makes me very nervous when I get blc.med for making a mistake. 
104. T F I am often a little uneasy about handling knives and other sharp-
bladed instruments. 
105. T F Sometimes I feel that I am about to go to pieces. 
106. T F I like to be in many social activities. 
107. T F I was hardly ever spanked or whipped as a child. 
lOB. T F I often get disgusted with myself. 
109. T F I think I would like the work of a garage mechanic. 
110. T F A windstorm terrifies me. 
Your name • 
---------------------------------------
Thank you very much for your cooperation in this study.We wish to state again 
that a 11 material will be analyzed only in terms of the group and will be 
handled very confidentially. 
Ruby Houston 
School Social Worker 
Anne Moffatt 
School Social Worker 
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